


Using Questions Strategically

This session combines two chapters from 
the Participant Notes: 

• Maintain Two-Way Communication
• Promote Critical Thinking 

The key skill in both of these chapters is 
questioning strategies and using 

questions to achieve a number of key 
learning conditions. 
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Learning Objective

As a result of this session 
you will be able to use a 

variety of question forms in 
the practicum session.
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Basic Concepts

Deductive Learning - A deductive approach involves the 
learners being given a general rule, which is then applied to 
specific examples and situations and honed through practice 
exercises. 

Inductive Learning - An inductive approach involves the 
learners detecting, or noticing, patterns and working out a 
'rule' for themselves before they practise the language.

Critical Thinking – means making reasoned judgments that 
are logical and well-thought out, based on evidence.
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The Power of Good Questions



A Framework for Good Questions Presented in the Video
Situation – Whats happening? or What happened? Whats going on 
in this role play? What did you observe as you watched that video?

Clarification – Why did you say that? Or Tell me more about that. Or 
Why do you think that happened?

Probe Assumptions – What assumptions underlie that point of 
view? Are we making some assumptions when we take that 
position?

Probe Reasons and Evidence – Give me an example! What is that 
point of view based on? What evidence exists to support that view?

Viewpoints and Perspectives – What’s another way of looking at it? 
Does anyone have a different view? 

Implications and Consequences – what does that mean to you? What 
are the implications of ………….? What do you expect to happen if 
you take that course of action?
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Facilitators use questioning for many reasons: 
• maintain the flow of the learning;
• engage participants in the learning process;
• assess what has been learned and retained; 
• test learner memory and comprehension;
• seek the views and opinions of participants;
• provide an opportunity for learners to share their opinions/views,; 
• encourage creative thought and imaginative or innovative thinking;
• foster speculation, hypothesis and idea/opinion forming;
• create a sense of shared learning and avoid the feel of a ‘lecture’;
• challenge the level of thinking and possibly mark a change to a higher order 

of thinking
• model higher order thinking using examples and building on the responses 

of learners. 



Critical Thinking
Critical thinking means making reasoned judgments that are logical 
and well-thought out. 

It is a way of thinking in which you don't simply accept all arguments 
and conclusions you are exposed to but rather have an attitude 
involving questioning such arguments and conclusions. 

It requires wanting to see what evidence is involved to support a 
particular argument or conclusion.

People who use critical thinking are the ones who say things such as, 
'How do you know that? Is this conclusion based on evidence or gut 
feelings?' and 'Are there alternative possibilities when given new 
pieces of information?'



To Promote Critical Thinking

Never be content with one answer to your questions 
when two or three are possible. 

Encourage small groups to critically analyze situations 
and to find new ways of addressing these. 

Allow time for individual reflection to enable 
participants to gain the most from their learning 
experiences. 

Use case studies and role-plays that reflect the learner’s 
reality. Use problem-solving tasks drawn from the work 
environment to encourage and enhance critical thinking. 



Questions to Promote Deep Thinking

Examples:

What is the most important idea that was generated 
in today’s discussion?

Can you explain this concept in your own words?

Can you draw a diagram to illustrate this idea?

1. Comprehension (Understanding): to convert 
information into a form that is personally 
meaningful, i.e., that makes sense to the individual who 
is learning it. 



Questions to Promote Deep Thinking

Examples:

How can you make use of _______? 

How could ________ be put into practice? 

How would _______ be converted into an action 
plan? 

2. Application: to apply abstract or theoretical 
principles to concrete, practical situations. 



Questions to Promote Deep Thinking

Examples:
What are the most important/significant ideas or elements of 
_______? (Prioritization)

What assumptions/biases underlie or are hidden within 
________? (Deconstruction) 

What parts of ________ would be similar to/different than 
________? (Comparison-and- Contrast)

3. Analysis: to break down or dissect information into its 
component parts in order to detect the relationship among the 
parts or the relationship between the parts and the whole. (For 
example, identify the underlying causes or sources of 
disagreement during a class discussion.) 



Questions to Promote Deep Thinking

How can this idea be combined with ________ to create a 
more compete or comprehensive understanding of 
_________?

How can these different ideas be grouped together into a 
more general category? 

How can these ideas _________ be reorganized or rearranged 
to produce a more comprehensive understanding of the “big 
picture?” 

4. Synthesis: to build up or connect separate pieces of 
information to form a larger, more coherent pattern. (For 
example, and philosophy with marketing concepts learned in 
a business course to produce a set of ethical guidelines for 
business marketing and advertising practices.) 



Questions to Promote Deep Thinking

How would you judge the effectiveness of 
_________? 

How would you evaluate the ethical (moral) 
implications or consequences of ________? 

How would you rate the quality of ___________? 

5. Evaluation: to critically judge the validity (truth), morality 
(ethics), or aesthetic (artistic) value of ideas, data, or products 
by using relevant assessment criteria (standards for judging 
quality). 



Questions to Promote Deep Thinking

6. Deduction: to draw conclusions about particular instances 
that are logically consistent with general principles and 
premises. 

What specific conclusions can be drawn from this 
situation? 

If this statement were true, would it logically 
follow that ___________ is also true?

What particular actions or practices would be 
consistent with this theory? 



Questions to Promote Deep Thinking

What are the broader implications of _________? 

What patterns or themes emerge from _________? 

What can be extrapolated or extended from this 
particular ________ that may have more general or 
universal value? 

7. Induction: to infer (derive or draw out) well-reasoned 
generalizations or principles from individual instances or 
specific examples. 



Questions to Promote Deep Thinking

How would you explain why ___________ occurred? 

What do you think the cause of  _____________ is? 

How would _____________ affect or influence 
___________? 

8. Causal Reasoning: to identify cause-effect 
relationships between different ideas or actions. 



How to Handle Responses to Questions
An important aspect of training interaction is the manner in which the 
instructor handles student responses. When an instructor asks a 
question, students can either respond, ask a question, or give no 
response.

Strategies to use when students respond

1. Reinforcement

Reinforce student responses and questions in a positive way in order to 
encourage future participation.  
• By making positive statements and using positive nonverbal 

communication. 
• Proper nonverbal responses include smiling, nodding and maintaining 

eye contact, 
• Improper nonverbal responses included looking at notes while 

students speak, looking at the board, or ruffling papers. 



Strategies to Use when Learners Respond

Probing: Use a questioning strategy called probing to 
make students explore initial comments. Probes are 
useful in getting students more involved in critical 
analysis of their own and other students' ideas. 

Adjust/Refocus: When someone provides a response that 
appears out of context, the facilitator can refocus to 
encourage the student to tie her response to the content 
being discussed. This technique is also used to shift 
attention to a new topic.



When Learners Ask Questions
First, paraphrase the question to be sure you understand 
it.

 Answer the question yourself.

 Redirect the question to the group. This strategy helps to encourage 
learner-to-learner interaction and to lessen reliance on the facilitator 
for all information.

 Attempt to help the learner answer his own question. This may require 
prompting through reminders of pertinent previously learned 
information. 

 Ask the learner to stop after the session to discuss the question. This 
strategy is most appropriate when a participant raises complicated, 
tangential questions or when a learner is obviously the only one who 
does not understand a point and a simple answer does not clarify it. 

 Refer the learner to a resource where she can find the answer.



One factor that can have powerful effects on learner 
participation is the amount of time a facilitator pauses 
between asking a question and doing something else 

Research on classroom questioning and information 
processing indicates that participants need at least 
three seconds to comprehend a question, consider the 
available information, formulate an answer, and begin 
to respond. 

In contrast, the same research established that, on 
average, a facilitator allows less than one second of 
wait-time. 

Using Wait-Time



After facilitators were trained to allow three to five 
seconds of wait-time the following significant changes in 
their classrooms occurred (from Rowe, 1974):

• The number of learners who failed to respond when 
called on decreased.

• The number of unsolicited but appropriate responses 
increased.

• The length of learner responses increased.
• The number of learner-to-learner interactions 

increased.
• The number of learner questions increased.

Using Wait-Time



Debriefing Questions

One of the most important skills that a facilitator can 
offer the group is the ability to help the group learn from 
and through the activity, and this is done through a 
“debriefing” process. 



Debriefing Questions
Basic Questions for Debriefing:

• What was the objective of that activity?
• What happened?
• How did you feel while you did the activity?
• What was one of the challenges of doing this activity?
• What did the group have to do or believe to be successful?
• What was one positive thing that happened during the challenge?
• How can you apply what you just learned to other challenges you 

face?
• How did this activity mimic the flow of ideas in your school or 

group?
• How can you apply what you learned in this activity to your life 

and work?
• How did you feel when you first saw the activity?



Debriefing Questions
If the group was unable to complete the task in the given 
time:
• Since you were not able to solve the problem, does it 

mean your group is a failure? (Push the group to 
respond with more than a “yes” or “no” and to instead 
point out and discuss what they learned.)

• What do you think you would have needed to succeed?
• What would you do differently next time?
• When do you feel like you are going with the flow or 

working well with others?
• When do you not feel like you are really going with 

the flow and working well with others?
• What changes would you make in how you 

communicated?



Debriefing Questions
Additional questions: (Choose which ones are the most 
appropriate):

• How do you feel now?
• What advice would you give to another group 

working on this activity?
• What would you do differently next time?
• What was one positive thing that happened during the 

challenge?
• What was one good idea that someone on your team 

suggested?
• What did you think when you first heard the 

instructions?
• Did the group have a clear action plan?



Debriefing Questions

Additional Questions – continued

• What surprised you about this activity?
• How did it feel working with partners that you did not 

choose?
• How is one benefit of working with partners that you 

do not choose?
• How do you adjust to work together?
• How do you work to keep improving your work with 

others?
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A Questioning Strategy…

Pose, Pause, Pounce & Bounce 
When facilitators start to ask a series of questions, they should have a plan for how
the questioning will develop, who they will target, what expectation they have for the quality of answers 
given by participants, and how much thinking time they might need to give to enable learners to reflect 
deeply.

 Pose – Facilitator poses the question as a big question for all to consider and form 
a response to. 

 Pause – Facilitator gives thinking time and possibly discussions/thinking together. 
 Pounce – Facilitator selects who will provide and answer (no hands and not hands 

up). 
 Bounce – Facilitator ‘bounces’ the answers from learner to learner developing the 

ideas/encouraging all to add their views or extend the e.g. depth and breadth of 
answers. 



• Avoid speaking for more than 15 minutes without 
inviting interaction;

• Use questions to initiate and facilitate discussion and to 
seek feedback;

• Use questions strategically to engage learners and 
increase participation;

• Start discussion with ‘overhead questions’ – aimed at 
no one in particular

• Use ‘open-ended’ questions to stimulate thought;
• Use questions to encourage dialogue and guide 

discussions;
• Acknowledge all responses verbally or non-verbally;
• Check often to ensure understanding;

Using Questions Strategically



• Rephrase (rather than repeat) directions or 
instructions for exercises;

• Respond to learner comments and questions 
using varied and appropriate responses;

• Defer to learners for their answers, opinions, 
and ideas;

• Draw upon learner experience to reinforce 
concepts;

• Show interest, listen actively, and incorporate 
learners’ comments into your presentations 
and discussions.

Using Questions Strategically
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